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Abstract

This study explores how students use idioms acquired from English movies to improve
communication skills and how More Knowledgeable Other, henceforth mentioned as MKO, helped
students comprehend the idioms. The Optimal Input Hypothesis by Krashen and Mason (2020) and the
Sociocultural Theory by Vygotsky (1978) was the theoretical basis for conducting the research. The
survey was conducted using an open-ended questionnaire distributed online to UNNES' English
Literature and English Education students who enjoy watching English movies and have passed the
Idiom-Based Lexical Studies course. The thematic analysis method proposed by Braun and Clarke
(2006) was used to analyze the collected data. The result of the study shows that 44 participants agree
that English movies help them acquire more idiomatic expressions supported by human and
technological scaffolding. Participants also shared that the idiomatic expressions acquired from English
movies improve their communication and writing skills. This research reveals that giving more input
from English movies encourages students to use idioms in both spoken and written expressions. In
addition, MKOs play roles in supporting students' process of understanding idiomatic expressions
acquired from English movies, and the more preferred one is technology MKO.

Keywords: English Movies, Idiom Acquisition, Idiomatic Expression, More Knowledgeable Others,
Student Perception

INTRODUCTION

Twenty-five English Language Education students of Universitas Negeri Semarang
(UNNEYS) in the class of 2021 agreed that they used to experience struggles in understanding
the meaning of an idiom that was unfamiliar to them. In fact, idioms are not foreign to native
speakers in communication and writing (Bahadirovna, 2023). Zarena (2022) adds that the use
of idioms in utterances makes the speaker more fluent because it shows that one has an
awareness of cultural significance as well as the context of the idiomatic expressions. Relating
to this, Fitriati and Wahyuni (2018) suggest that using a variety of lexical bundles can help
learners improve their language skills. Although not all of them have idiomatic meanings,
lexical bundles, and idioms are both formulaic expressions that play a role in supporting
fluency. Thus, this study referred to the Optimal Input Hypothesis proposed by Krashen and
Mason (2020) and the Sociocultural Theory proposed by Vygotsky (1978). This study intends
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to find out how students make use of idioms acquired from English movies to improve
communication skills and how MKO helps students comprehend the idioms through
scaffolding. This research is significant because it explores students' perceptions of the use of
English movies specifically to increase idiomatic expression acquisition.

The use of idiomatic expressions is an indicator of one's proficiency level
(Wahyuningtyas, 2021). However, its portion in the educational curriculum is relatively small.
A number of studies show the challenges in teaching idioms despite the importance of idioms
in learning English, some of which are Ta'amneh (2021), Wahyuningtyas (2021), and Mehdi
(2024). Teachers need to pay attention to the level of difficulty in providing material about
idioms (Wahyuningtyas, 2021). In addition, Ta'amneh (2021) states that figurative language is
a challenge for second-language learners. According to Mehdi (2024), this is caused by several
things, one of which is their lack of cultural knowledge about something.

In order to overcome these challenges, many approaches have been attempted. Some
strategies for teaching and learning idiomatic expressions have been investigated by previous
researchers, namely Amos and Abas (2021), Wu et al. (2021), and Sarioglu and Altunbas-
Yavuz (2023). The studies showed that the various strategies tried were effective for learning
idiomatic expressions. Amos and Abas (2021) used and recommended the use of multimodal
as a basis for teaching idioms. Wu et al. (2021) were with Amos and Abas (2021) as they used
animation to teach idioms. Sarioglu and Altunbas-Yavuz's (2023) study added that the use of
stories was successful in making students understand the material.

From the multimodal keywords and stories mentioned earlier, the media that meets the
criteria is movies. This media is already commonly used in education. Sari and Aminatun
(2021), Aljebreen and Alzamil (2022), Yeganehpour and Zarfsaz (2022), Juhansar et al. (2024),
and Alfaiz et al. (2025) investigated the use of movies in language learning. The results agree
that movies are an appropriate choice as a learning medium. Movies can help improve many
language skills, including vocabulary acquisition, speaking, and writing (Sari & Aminatun,
2021; Yeganehpour & Zarfsaz, 2022); Juhansar et al., 2024). Aljebreen and Alzamil (2022)
added that students' ability to comprehend idioms increased due to the use of movies as learning
media. This is because students' learning motivation is high when movies are chosen as
learning media (Aljebreen & Alzamil, 2022; Alfaiz et al., 2025). Katemba and Ning (2018)
also pointed out that students can unlock new vocabulary or even improve their language skills
with the help of subtitled English movies. However, unlike Katemba and Ning (2018), the use
of subtitles in watching English movies will not be discussed in this research.

In learning, especially when learning independently, there are likely times when the
learners face difficulties in solving a problem. This is the reason scaffolding is necessary.
According to Vygotsky (1978), scaffolding involves a number of sources as MKO. Previous
studies discussed a number of parties that can be involved as MKO in the student learning
process, which are studies by Huang (2024) and Anisa et al. (2023). Humans as MKOs is a
very common scaffolding strategy that is believed to boost student learning in the classroom
(Anisa et al., 2023). However, there is another scaffolding strategy that also supports learning,
namely technological scaffolding. The choice of technology in this study, VR, can help
students by considering students' anxiety levels (Huang et al., 2024).
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The use of movies as learning media is a very common idea, and it has been explored
enough. This strategy could be used to counter the challenges of idiomatic expression
acquisition. This study would like to find out how students perceive the strategy. However, the
previous studies leave a gap that let this study occur. Many researchers studied using movies
as learning media for language learning, especially English language learning, such as the
previously mentioned Sari and Aminatun (2021), Juhansar et al. (2024), and Alfaiz et al.
(2025). The language skills or parts studied were varied. Even though there has been research
discussing idioms in movies, such as the one conducted by Aljebreen and Alzamil (2022), I
see that the topic is still not explored enough. Furthermore, Vygotsky proposed a sociocultural
theory that includes scaffolding, which applies to language acquisition and learning, and to my
knowledge, there are no studies specifically discussing the topic that involves scaffolding in
understanding idioms acquired from English movies that they have watched. Regarding the
gap based on the reviews of previous studies presented, the research questions were developed
as follows.

1. To what extent do the acquired English idiomatic expressions help students'

communication skills based on their perception?

2. How do MKOs help students increase their acquisition of English idiomatic expressions

with English movies based on their perception?

The study serves theoretical and practical implications. As for the theoretical implications,
besides adding references for future research, this study also shows the diversity of students'
opinions and experiences regarding the strategy of increasing idiomatic expression acquisition.
This statement strengthens the theoretical basis used. Meanwhile, as a practical implication,
the results of this study give students insight into the strategies offered. In addition, the
strategies offered are also applicable to be applied by lecturers as learning activities in formal
classes.

METHODS
Research Design

This study belonged to a qualitative study conducted by describing a survey result
because the objective was to explore students' perceptions of idiomatic expressions acquired
through English movies. The goal was to get an in-depth understanding based on their
experiences. The participants were asked to share their experiences by answering an open-
ended questionnaire that allowed them to express their perceptions in their own words. The
data collected was then analyzed using the thematic analysis by Braun and Clarke (2006).

Research Participants and Sampling Procedures
The participants of this study were active students of the English Literature and English
Language Education study program of UNNES who had already passed the Idiom-Based

Lexical Studies course. Besides, the participants were those who enjoyed watching English
movies with varied frequencies of watching the English movies. Participants were voluntarily
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filling out the survey questionnaire. After the questionnaire was distributed online on social
media to around 580 students, 46 responses were obtained. The survey respondents consisted
of students from the English Education study program in the fourth, sixth, eighth, and 10th
semesters and students from the English Literature study program in the sixth and eighth
semesters.

Data Collection

The instrument used in this research is an online questionnaire with open-ended
questions divided into two sections. The first section aimed to find out students' perceptions of
how far the English idiomatic expressions acquired from English movies help students'
communication skills. Some questions were developed independently based on the insight
learned in the literature review about the usefulness of movies for acquiring idioms, and
adapted some questions from Daneshfard et al. (2021) and Lestari et al. (2023). The second
section aimed to investigate students' perception of the involvement and role of other people
or sources in acquiring and understanding English idioms obtained from English movies. The
questions in the second section were developed based on Cicconi (2013), who stated that
teachers, more advanced peers, and technology could be portrayed as MKO.

RESULTS

English Movies Help Students Acquire More Idiomatic Expressions Supported by
Human and Technological Scaffolding

The first theme describes findings that highlight the students' perception of the role of
English movies in helping students acquire more idiomatic expressions with support from
humans and technology as scaffolding tools during the process. The survey showed that 95%
of students perceive that English movies helped them acquire idiomatic expressions. According
to the participants, the idioms encountered appear in everyday conversations and are supported
by situations that they often find in real life. For instance, participant "P16" shared how he
acquired idiomatic expressions from English movies, "Yes, as the characters usually use daily
conversation that contains idioms. As we watch the movie and pay attention to the
conversation, we unconsciously adopt the language including the idioms." (P16. 28/04/2025).
With the unfamiliar idioms in the utterances of the characters, they adopted the idioms and
tried to understand them.

In understanding the meaning of the idioms acquired, students seek help from more
knowledgeable sources. The participants mentioned a number of sources, both human and
technological. They mentioned professional teachers, peers, and any other sources. Some
students said that they felt helped by the lecturers in the course, just like participant "P25" said,
“I have idiom lexical subject in my 4th semester, usually my lecturer give us many english idiom and
explain about that.” (P25, 29/04/2025). This statement then supported by participant “P43” who
claimed that the lecturers' explanations were very clear with the appropriate use of the idioms,
“Yes, I find professional teachers' explanations very helpful in understanding English idioms.
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They provide examples of idiom usage in real-life contexts, explain the meanings and nuances,
and give opportunities to practice using idioms in conversations.” (P43, 01/05/2025).

Besides professional teachers, some students are also helped by their peers'
explanations. This was because of the way their friends explained the idioms using simple
language that made the participants understand them more easily. In fact, the peers also gave
examples of the appropriate situations in which to use the idioms in question. Participant "P22"
mentioned that his peer gave actual experience of the peer using the idiomatic expression.

Yes, I find my friends' explanations helpful. They often explain idioms in a way that's easy
to understand, and sometimes they share personal experiences or give examples of when
they’ve used the idiom. This makes it easier for me to see how the idiom works in real life.
(P22, 29/04/2025)

However, more students unveiled that they preferred several technology platforms to
help them understand idioms. Many participants mentioned that they use browsers and
Artificial Intelligence (AI). For example, participant “P29” said that both platforms instantly
answered her questions, “Yes definitely, ask everything to Google or Al they'll get all of your
questions answered.” (P29, 29/04/2025). Also, participant “P9” shared that he used an
educational application, “I used ELSA SPEAK just recently.” (P9, 26/04/2025). Online
dictionaries also helped participant “P18” understand English idioms in a simple and clear way
with the appropriate context of use, “Yes, I find the applications or books helpful in
understanding English idioms. The Cambridge Idioms Dictionary provides clear definitions
and context. It explains idioms in simple language, often with examples that show how they
are used in everyday situations.” (P18, 28/04/2025).

By choosing technological aids in the process of acquiring and understanding idioms
from English movies, participants surely had their reasons for making such a choice. As an
example, participant “P7” felt that online platforms or applications were easy to access, “Yes,
totally! Online platforms or applications are much more helpful (in my opinion) because it is
easily accessible in a swipe of a finger. Plus, not only they provided the meaning but also
examples on the idiom's use.” (P7, 26/04/2025). It shows that even though it's so easy to do,
the information is clear enough because there are examples of the use of the idioms. There are
also other participants who support technological scaffolding for different reasons. Participant
“P9” shared the benefits they got from choosing technological scaffolding. They felt that the
ELSA SPEAK application gave them a comfortable experience when using it, “It helps
converse with ease and not feeling anxious at all.” (P9, 26/04/2025). Both reasons were then
reinforced by participant “P22.” He admitted that he remembered the meaning and understood
the use of idiomatic expressions in real life. Participant “P22” stated that this was due to the
multimodal presentation, which consisted of images or short clips.

Yes, I find those applications and accounts helpful because they explain idioms in simple
language and often give examples. Sometimes they also use pictures or short videos, which
make it easier to remember and understand how to use the idioms in real situations. (P22,
29/04/2025)

On the other hand, some participants who seek help from technology chose not to seek
help from lecturers and peers. In some cases, they did not always feel helped by human
scaffolding. One of them was participant “P4” who felt that “in college, the lecturer does not
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help me much with it because of their style in teaching. we often study by ourselves” (P4,
26/04/2025). This statement represents some students with similar statements about lecturers
as professional teachers' role in their process of acquiring and understanding idiomatic
expressions. Furthermore, participant “P27” stated that her peers did not always help her
understand because they had the same limitations in knowledge, “Sometimes yes and
sometimes no, because my friends are still learning so when I ask them and they don't
understand then together we will search for the meaning by Google.” (P27, 29/04/2025).

Idiomatic Expressions Acquired from English Movies Help Students Improve Both
Spoken and Written Communication Skills

The second theme shows that the idiomatic expressions acquired by watching English
movies contributed in improving students' spoken and written communication skills. Many
students use idiomatic expressions actively in daily life. In this case, 28 out of 34 participants
with higher frequency claimed that they use idioms to communicate in both spoken and written
form. There are participants who admitted that they use idioms when speaking to make their
utterances more natural. Some participants also use idioms that they get from English movies
they watch when interacting with others online on social media just like participant "P9" said,
“Whenever I text my cousin, he lives in China as an international student, I do my best to
always use English (98% of the time). Even before he study there, we chat, call, and talk in
English.” (P9, 26/04/2025).

Moreover, according to the participants, using idiomatic expressions in communication
aims to make them sound more natural and engaging. Participant “P43” shared, “I use English
idioms acquired from movies in my daily spoken communication with friends or colleagues
who speak English. I also use them in writing emails or messages to make my language more
natural and engaging.” (P43, 01/05/2025).

The students with a lower frequency of watching movies also use them in
communication, but they stated that they rarely use idioms in communication. There are 6 out
of 12 participants who have a low frequency of watching English movies and use idioms from
English movies to communicate. For example, participant "P19" who stated that she rarely
watches English movies used idiomatic expressions acquired from English movies "For daily
conversation" (P19, 29/04/2025).

Idiomatic Expressions Acquired from English Movies Help Students Improve Writing
Skills

The third theme focuses on emphasizing how exposure to idiomatic expressions in
movies enhances students' written expressions. Among the 34 participants with higher
frequency of watching English movies, 10 of them said that they used idioms in their writing
Various types of writings came from those with a higher frequency of watching English
movies. Some participants employed idiomatic expressions even in simple writing. The
simplest writing improved by adding idiomatic expressions for captions. The simplest writing
improved by adding idiomatic expression in it is for writing caption. Participant “P33” said
that she used the idioms “Mostly in chatting or writing some caption.” (P33, 30/04/2025). Next,
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participant “P8” used idioms for “Written communication and writing my own journal.” (P8,
26/04/2025).

Many other participants also used the acquired idioms to produce different kinds of
writings that might be more complex. Participant "P6" used the acquired idioms to practice
creative writing because he was not used to using idiomatic expressions in communicating.

I enjoy using them in creative writing to practice what I've learned. By doing so I must place

the idiom in the appropriate context because otherwise it wouldn't make sense, I think that's

great practice. I don't use idioms in speech much simply because I fear my interlocuters

would struggle understanding me, so I use simplified nomenclature. (P6, 26/04/2025)
“Most of the times, I use it for written communication and fictions. I rarely use it for daily
conversation. (I still use it, sometimes, not as frequent as I'd use it in written form)” (P7,
26/04/2025)

However, I found that participants with low frequency also used idiomatic expressions
for writing purposes. Out of 12 participants who admitted they rarely watch English movies,
only 4 produced writings with idiomatic expressions. The rest either use them for
communicating especially the written ones, or do not really use idioms in real life. As an
example, participant "P46" mentioned employing idiomatic expressions: "In daily use is rarely,
it only use when I do assignment about idioms." (P46, 02/05/2025).

DISCUSSION

This section elaborates the findings in answering the research questions. Thus, it will
be organized into two parts, which are the use of idiomatic expressions acquired from English
movies based on students’ perception and students’ experience of scaffolding in understanding
idiomatic expressions acquired from the English movies.

The Use of Idiomatic Expressions Acquired from English Movies Based on Students’
Perception

The first research question intends to find out how far the acquired English idiomatic
expressions help students' communication skills based on their perception. The thematic
analysis results in two themes answering the research question. Not only do they understand
the meaning of any expressions, based on students' perceptions, they use idiomatic expressions
acquired from English movies they watched in communicating and writing. Some of them used
idioms in spoken and written communication, some used idioms for writing, and there were
students using idioms for both communicating and writing.

Participants with a higher frequency of watching English movies tend to actively use
idioms from the movies in both spoken and written communication. Some participants with
lower frequency also use idioms from English movies but to a more limited extent. Though not
all students actively use idioms, they have tried using them. It shows that watching movies has
a positive impact on students' communication skill that can be seen by how they use idiomatic
expressions. In fact, they also think that using idioms in their conversations can make them
sound more natural. The results of this study are consistent with the Optimal Input Hypothesis
(Krashen & Mason, 2020) because greater exposure to idiomatic expressions in movies can
increase their output in the use of idioms in communication.
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A similar effect was observed in the use of acquired idioms for producing written
works. The texts produced by the participants ranged from simple to more complex.
Participants who watched English movies more frequently were able to create more variation
in their writing by using idiomatic expressions. Meanwhile, among students who rarely watch
movies, only a few attempted using idioms in their writings. Also, participants with low
frequency had slightly less varied work. The Optimal Input Hypothesis (Krashen & Mason,
2020) is also reflected in this skill.

English movies can serve as advantageous sources that help improve their skills. This
is in line with the result of the study by Sari and Aminatun (2021) and Juhansar et al. (2024).
Moreover, input from movies facilitates understanding and proper use of idioms because they
are contextualized. This means that the use of English movies increases students' ability to
comprehend idioms, just as Aljebreen and Alzamil (2022) stated in their study. Besides the
Optimal Input Hypothesis (Krashen & Mason, 2020), those statements make the same reason
for the small number of participants who did not agree that English movies do not really help
the acquisition because they rarely watch English movies.

Therefore, it can be said that English movies help students increase their acquisition of
idiomatic expressions so that they can use them in daily life. This is because English movies
as a medium can provide optimal input. Considering the results that have been obtained, it is
possible to apply English movies as a learning medium in the classroom. This statement is
backed up by the research findings of Aljebreen and Alzamil (2022) as well as Alfaiz et al.
(2025), which indicate that using movies as learning media shows a high learning motivation
for students.

Students’ Experiences of Scaffolding in Understanding Idiomatic Expressions Acquired
from English Movies

The second research question intends to investigate how MKOs help students increase
their English idiomatic expressions acquisition with English movies based on their perception.
Contextual input alone is not enough to be the only source for learners to understand the
meaning of idiomatic expressions. Therefore, it is necessary for them to seek support from
other sources to learn about idioms that block participants' understanding when watching
English movies. Scaffolding will serve as a supportive method in this process with the
assistance of MKO, as explained by Vygotsky (1978) in his Sociocultural Theory regarding
the Zone of Proximal Development (ZPD).

When dealing with difficulties, some students choose to apply human scaffolding by
choosing professional teachers and their peers as MKOs. Professional teachers mentioned by
the participants include teachers, lecturers, and tutors. According to their perceptions,
professional teachers are able to provide explanations about the idiomatic expressions they ask
about and provide examples of their use in sentences. Besides that, there are also participants
who choose to ask their peers. The explanations provided, according to them, are easy to
understand because they use simple and relatable examples based on experiences with
situations that allow for the use of certain idiomatic expressions. The experiences shared by
these participants support the results of studies by Anisa et al. (2023). In this case, lecturers are
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experts that students can trust in formal classes, and peers help them become informal
discussion partners.

Nevertheless, there are a number of participants who share perceptions that are in
contrast to the previous arguments. As for lecturers as MKO, they feel that their needs are not
adequately fulfilled because of the lecturers' teaching style. Then, the experiences that
contradict the efficacy of peers as MKO reveal that peers share the same limitations in terms
of knowledge.

The other choice is technological scaffolding. The technology used includes search
engines or browsers that provide educational websites, Al, online dictionaries, educational
applications, and social media platforms. The reasons they prefer technology as MKO are
diverse, such as the ease of platform access, easier fulfillment of information needs, comfort
in using it when related to anxiety, and the presence of multimodal explanation. Specifically,
the experience of student comfort is highlighted by Huang (2024), who emphasizes that the use
of technology in scaffolding can reduce the likelihood of students feeling anxious. In addition,
the results of Huang's (2024) study indicate that the use of technology as MKO leads to positive
outcomes.

Overall, human and technological scaffolding strengthens the argument that scaffolding
helps students reach their ZPD, as described in Sociocultural Theory (Vygotsky, 1978). Despite
the dominance of those who prefer technological scaffolding, some student still has different
perceptions regarding the effectiveness and preferences of MKO in their individual processes.
This may suggest that teachers should also consider strategies to integrate human scaffolding
and technological scaffolding to achieve a balance between students' theoretical understanding
and social interaction. This issue was also discussed in a study by Taysi et al. (2025) that
explored the use of ChatGPT as Al in EFL courses. EFL instructors need to be wise in guiding
students in employing Al for learning (Tays1 et al., 2025). This statement supports the idea that
teachers could use Al as one of the technological scaffolding tools as long as they monitor its
use to ensure that it is used responsibly by the students. In such a way, the balance between
human involvement in technology use and vice versa in the scaffolding process could be
maintained.

Limitation

This study has several limitations that should be acknowledged. The findings presented
in this study are based on a small sample of students, so this study investigated in-depth insights
into student perceptions. However, the results may not be representative of all students in
different situations. Moreover, the data collected relies on the experiences reported by the
students themselves without any objective verification. Due to this reason, it is possible that
their answers were influenced by how they remembered their experiences. Therefore, these
limitations must be taken into consideration when interpreting the findings.

CONCLUSION

Based on students’ perception, English movies are able to improve idiomatic
expressions acquisition even to the extent that they are able to use idioms. They use them to
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communicate, both orally and in writing, and create various kinds of writing. It is important to
keep in mind that scaffolding is needed to support the success of the participants' process in
understanding idioms until they are able to use them. MKO provides them with information on
the meaning of idioms that they are not familiar with and examples of the proper use of
idiomatic expressions in a sentence. Both human scaffolding and technological scaffolding
support participants in understanding the idioms acquired from English movies. In this study,
41 participants employed technology as MKO. This is influenced by easy access and a
comfortable experience.

For the future studies, it is recommended that experiments be conducted on the use of
English movies to acquire idiomatic expressions with objective assessment. Such objective
assessment research can provide strong evidence of the impact of the chosen strategy. In
addition, research that focuses more on scaffolding in the implementation of the strategy
described in this study could also provide ideas for further research. The research could be a
comparative study of the effectivity of human scaffolding and technological scaffolding in
language acquisition.
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