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Abstract

Drama, English Camp, and Tourism are considered effective strategies for improving
students' conversational skills in secondary schools. However, studies exploring the integration
of these three approaches are still limited. Addressing this gap, the present study aims to explore
students’ experiences in an innovative English learning program, specifically through Drama
(English Performance), English Camp, and Edutrip (Tourism), and to identify the benefits and
challenges encountered in improving their speaking skills. The study is driven by students’ low
interest and lack of self-confidence in speaking English in conventional classroom settings,
highlighting the need for innovative and engaging learning environments. This research
employed a qualitative method with a case study design. Data were collected through interviews
and documentation involving six students from a global class at one Muhammadiyah junior
high school in Surakarta who participated in the English Conversation Program. Data were
analyzed using the Miles and Huberman model, including data reduction, display, and
conclusion drawing. The findings show that the English Conversation Program offered
enjoyable and contextual learning experiences, improving students’ confidence, fluency,
pronunciation, and spontaneous speaking ability. The main challenges faced included
pronunciation difficulties, anxiety, and limited vocabulary, which were addressed through self-
practice, peer collaboration, and vocabulary preparation. This study highlights the importance
of experiential learning in enhancing students’ English speaking skills.

Keywords: English Conversation Program, innovative learning, speaking skill, student’s
experience

INTRODUCTION

English speaking skills remain a significant challenge for students in Indonesia, despite
the long-standing inclusion of English in the national education curriculum (Anggrisia &
Robah, 2023). According to the EF English Proficiency Index (2023), Indonesia ranks 79th out
of 113 countries, placing it in the low-proficiency category (EF, 2023). One of the main issues
in English education is the limited opportunity for students to practice speaking in authentic
communicative contexts (Nisa Aldira Lubis et al., 2024). Traditional teaching methods tend to
emphasize grammar and vocabulary, often neglecting communicative competence, which
causes students to struggle with using English spontaneously and confidently in real-life
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situations (Rahmanita & Mukminatien, 2019). Effective English learning requires an approach
that addresses not only cognitive aspects but also affective and psychomotor domains (Sugiono,
2020). According to Abdullah et al. (2022), high levels of anxiety in language learning
significantly affect students' speaking performance. The use of monotonous and teacher-
centered methods tends to increase anxiety and decrease motivation (Fauzi & Asi, 2023).
Therefore, innovative teaching approaches that promote authentic, enjoyable, and meaningful
learning environments are necessary to enhance students’ speaking skills (Pratiwi et al., 2024).
The English Conversation Program, which includes English Performance (Drama), English
Camp, and Edutrip (Tourism), offers an alternative solution to address this issue. The program
is designed to create a more communicative and engaging learning experience (Maziyah et al.,
2023). Each activity aims to improve students’ language skills and boost their confidence in
using English in real-world situations (Daud & Astuti, 2023). Previous research has examined
various teaching strategies to enhance students’ speaking abilities. Drama-based learning has
proven effective in developing speaking skills, pronunciation, and vocabulary (Komul, 2023).
It offers students opportunities to practice English in a meaningful context using expressions
and body language (Sari, 2022). Furthermore, drama allows for emotional engagement,
deepening students’ connection to the characters they portray (Nanda & Susanto, 2021).
Budiman & Ganap (2024) highlight that drama can develop students’ communicative
competence, including sociolinguistic and pragmatic skills.

Similarly, English Camp has shown positive effects on students’ speaking development.
Kurniawan & Fussalam (2020) report that English camp activities led to 80% of students
scoring above 75 in speaking assessments. At Kampung Inggris, students were immersed in an
English-speaking environment, which included both online and offline interactions, drama
script writing, and games (Maulatul Jannah et al., 2024; Frimaulia & Azmi, 2023). The
intensive learning format created an immersive experience that accelerated students’ speaking
fluency (At Thahira et al., 2023). Tourism-based English learning is another innovative strategy
integrating cultural experiences with language learning (Nehe et al., 2025). This method allows
students to practice English in authentic contexts, enhancing motivation and cultural awareness
(Bonsignori & Cappelli, 2022). It also provides opportunities for real-life communication with
native or international speakers, creating meaningful language interactions (Zirman, 2023).
According to Saragih et al. (2023), integrating cultural background and knowledge into English
learning is an effective strategy for EFL students.

Although existing studies have demonstrated the benefits of drama, English camp, and
tourism as individual teaching strategies, there is a lack of research on integrating all three into
a single, comprehensive learning program (Panjaitan, 2024). Most studies focus on one method
at a time, such as examining only drama or the effectiveness of the English camp. However,
combining various methods could enrich students’ learning experiences (Kexin & Buang,
2024). Moreover, limited attention has been given to students’ personal experiences and
perspectives regarding such innovative programs, which are critical to evaluating their overall
effectiveness. Another research gap lies in the lack of in-depth analysis regarding the specific
benefits and challenges students encounter during integrated programs. For instance, Mufioz-
Alcon et al. (2023) emphasized learning outcomes like test scores but did not address the
learning process from the students' point of view. Understanding students’ perceptions provides
valuable insights for future program development (Climacus et al., 2024). Furthermore, factors
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such as motivation, anxiety, and learning preferences should be investigated further to optimize
instructional design (Sandvik & Sommervold, 2021).

The novelty of this research lies in its integration of Drama, English Camp, and Tourism into a
single English Conversation Program. Rather than focusing solely on learning outcomes, the
study examines affective and psychological dimensions through students’ experiences. Using a
qualitative approach enables in-depth exploration of those experiences, offering insights that
could inform the development of more student-centered language programs (Katemba, 2024).
Additionally, this research highlights the value of combining in-class and out-of-class learning,
which remains underexplored in the Indonesian EFL context. Based on these gaps, this study
aims to explore students’ learning experiences in an English Conversation Program involving
Drama, English Camp, and Tourism, and to identify the benefits and challenges they
encountered in improving their speaking skills. Specifically, this study seeks to answer the
following research questions: (1) What are students' experiences in the English Conversation
Program through Drama, English Camp, and Tourism? and (2) What benefits and challenges
do students face in improving their speaking skills through these activities?

METHODS
Research Design

This study employed a qualitative approach with a case study design. This design was
chosen to gain an in-depth understanding of students’ experiences with innovative English
teaching methods, specifically the English Conversation Program, which includes Drama,
English Camp, and Tourism. A case study allows researchers to explore complex phenomena
within real-life contexts and provides rich insights into the lived experiences of a particular
group or individual (Gustian, 2024). This research focuses on exploring students’ perceptions
of the benefits, challenges, and impact of the English Conversation Program on their speaking
skills. According to Mackiewicz (2018), qualitative methods are particularly effective for
gaining deep insights into individuals' experiences in specific contexts. A qualitative case study
also requires clear participant selection criteria to generate meaningful insights about the
phenomenon under investigation (Dahal et al., 2024).

Research Participants

This study involved six students from a global class at one Muhammadiyah junior high
school in Surakarta who had participated in the English Conversation Program for at least one
semester. The participants included four female and two male students aged between 13 and
15. The selection of students from the global class intentionally ensured that the data reflected
learning experiences within an intensive and innovative English language learning
environment.
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Data Collection

Data were collected through interviews and documentation. The interviews focused on
students’ experiences during the program, including the implementation procedures, learning
materials, perceived benefits and challenges, and strategies used to overcome difficulties. Data
collection was conducted in several stages. First, the researchers visited the school principal to
explain the research objectives and obtain official permission. Upon approval, individual
interviews were conducted with each participant in a calm and supportive environment to
ensure students felt comfortable sharing their experiences. Each interview lasted approximately
15-30 minutes and was conducted face-to-face. With participants’ consent, all interviews were
recorded to facilitate accurate transcription and analysis. Additional documentation, including
students’ reflective notes, teaching materials, and records of program activities, was also
collected to enrich the data (Dawadi, 2020). This documentation included photos and videos of
program activities, learning materials, drama scripts, students’ grades, program schedules, and
activity rundowns.

Data Analysis

The data were analyzed using the Miles and Huberman (1994) model, which consists of
three stages: data reduction, data display, and conclusion drawing. In the first stage, data
reduction was done by selecting and focusing on relevant interview data aligned with the
study’s core themes: students’ experiences, benefits, challenges, learning strategies, and the
most impactful program activities. In the second stage, data display was organized into thematic
narratives, allowing the researchers to identify patterns and relationships more easily. In the
third stage, conclusion drawing involved interpreting the meaning of the data and verifying the
findings to ensure their accuracy and validity. This model was chosen as it aligns with the
qualitative approach, which emphasizes capturing the meaning behind students’ subjective
learning experiences.

FINDINGS

To guide the researchers' presentation of the results systematically, they present them
based on the questions, namely, students' experiences in the English Conversation Program
through the activities of Drama, English Camp, and Tourism and the benefits and challenges
faced by the students in joining the programs.

Student’s Learning Experience in English Conversation Program

The findings reveal that the students had a joyful learning process as they could meet
new friends, practice the foreign language directly in an exciting environment. The results of
the interview with some participants are presented as follows.

Student 3: “Drama was exciting, because we can play someone else, so we learn
to speak while expressing.” (S3)
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Student 5: “English Camp in Kampung Inggris Pare was fun, made new friends,
and got lots of speaking practice and we must speak in English.” (S5)

Student 6: “During an Edutrip (Tourism) we do more sightseeing, but we also
learn about the history and culture of the place we visit.”” (S6)

The results of the interview show that students have diverse but meaningful experiences.
Drama provides the space to practice expression in speaking. English camp creates an in-depth
and interactive learning atmosphere. Tourism provides real context and international culture
learning experience.

Benefits and Challenges the Students Gain From the Program

The findings of the research show that the English Conversation Program provides the
significant benefits and challenges that encourage the development of a student’s language skill,
but also faces the challenges that encourage them to develop effective learning strategies. From
the interview result with six students from a global class, researchers categorized the finding
into the three main themes: having time to practice English and gain confidence, linguistic
difficulties, exposure to English use.

1. Having time to practice English and gain confidence

One of the main benefits of this program is to provide the opportunity for students to
practice speaking continuously, which can improve student’s self-confidence. The results
of the interview with some participants are presented as follows.

Student 1: “While practicing drama, I learn the right pronunciation and become
more confident when speaking in public.” (S1)

Student 2: “Because when English Camp gets lots of speaking practice, I become
more fluent and not too afraid of being wrong.” (S2)

Student 5: “In Edutrip (Tourism), I can speak spontaneously because I must
explain directly to others.” (S5)

The benefits of the three programs are seen in the improvement of student’s speaking skills.
Drama helps pronunciation and confidence (“Effects of Drama Activities,” 2025) . English
Camp improving fluency and speaking habits. Tourism trains speaking skills spontaneously
and increases communication experience in real situations.

2. Linguistic Difficulties

Although this program provides the benefits, students also face the linguistic difficulties
that test their ability. The following are some of the challenges that are expressed by
students during the activities. The results of the interview with some participants are
presented as follows.

Student 3: “It is difficult to pronounce some words while Drama because I must
use intonation t00.” (S3)

Student 2: “In English Camp, I feel nervous because I must speak continuously,
sometimes also confused about what to say.” (S2)
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Student 1: “While Edutrip (Tourism), sometimes I don’t know the meaning of the
word in English to explain the place.” (S1)

Students faced various challenges in every activity. In Drama, pronunciation and
intonation are the barriers. In English Camp, students feel nervous when speaking
continuously. In Tourism, limited vocabulary being the barrier while explaining in a live
situation. To overcome the challenges, students develop active and independent learning
strategies. The following is the student’s way to face the challenges in activities. The results
of the interview with some participants are presented as follows.

Student 4: “During Drama practice, I often practice with my friend to be more
fluent.” (S4)

Student 2: “When English Camp in Pare, I try to start talking with my close
friend first, then I’ll be brave in front of others.” (S2)

Student 5: “Before Edutrip (Tourism), I wrote down the important words first so
I wouldn’t get confused when speaking.” (S5)

Students show an active and independent learning strategy. In Drama, they practice it with
their friends. In English Camp, they build confidence gradually. In Tourism, students
prepare the vocabulary before the activity. It shows self-regulated learning in all contexts.

3. Exposure to English use

Activities in this program provide an intensive exposure of the use of English, especially
by the activity English Camp. The results of the interview with some participants are
presented as follows.

Student 6: “English Camp in Pare because for two weeks there we used English
completely, so we got used to it.” (S6)

Student 3: “English Camp in Pare because we get more English learning and so
much speaking practice.” (S3)

Student 4: “English camp because every day for 2 weeks we study and get
English material continuously.” (S4)

Students constantly mention English Camp as an activity that is most impactful on
improvement of their speaking skill. This program lasted for 2 weeks in Kampung Inggris
Pare, where they were required to speak in English every day in various activities. This
situation creates an intensive learning atmosphere and makes the students more accustomed
to speaking English, more confident, and more fluent in speaking.

DISCUSSION
The English Conversation Program, which integrates Drama, English Camp, and

Tourism, provides students diverse and meaningful learning experiences. This aligns with
Kolb’s (1984) Experiential Learning Theory, which consists of four stages: concrete
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experience, reflective observation, abstract conceptualization, and active experimentation.
Drama activities offer role-play opportunities that simulate authentic communication, allowing
students to experiment with expression and intonation (Maulana & Lolita, 2023). As noted by
Student 3, Drama facilitates both verbal and non-verbal expression, which is crucial in
developing speaking skills. Additionally, students are encouraged to reflect on their
performances, contributing to the reflective observation stage. English Camp offers immersive
learning experiences, as students engage in English communication for two weeks at Kampung
Inggris Pare. This aligns with the active experimentation phase, where students continuously
practice language in real contexts, accelerating acquisition (Pratiwi, 2024). Peer and tutor
interactions enrich the learning environment and foster experimentation without fear of
judgment.

Meanwhile, Edutrip (Tourism) combines language and cultural learning, enabling
students to apply English in authentic situations. This activity supports reflective observation
and abstract conceptualization, particularly when students explain tourist destinations. The
integration of these three stages illustrates a holistic application of experiential learning and can
be recommended for other EFL programs to enhance student engagement (Hadizadeh, 2024).

Communicative Language Teaching (CLT) further supports the program's benefits, which
emphasize authentic, interactional, and meaningful communication (Richards, 2006). Drama
improves pronunciation and builds confidence through role-play, aligning with CLT’s task-
based principles (Dimastoro & Bharati, 2022). English Camp enhances fluency through
repeated interactions and reduces speaking anxiety in an immersive setting (Andi Sutanto et al.,
2022). Group discussions, debates, and daily speaking tasks promote communicative
competence. Edutrip fosters spontaneous communication in real contexts and enhances cross-
cultural awareness (Nehe et al., 2025). Through these activities, students develop speaking
skills via contextual and authentic engagement, which are core principles of the CLT approach.
As a practical implication, CLT elements can be integrated into English curricula to strengthen
speaking outcomes (Cetinkaya & Kayaoglu, 2024).

Each activity also presents its own challenges, reflecting the complexity of second
language acquisition. In Drama, students struggle with pronunciation and intonation due to
phonological differences between English and their native language. This is further complicated
by the need to express emotions appropriately. In English Camp, students experience anxiety
from the continuous speaking demands, which is a common form of foreign language anxiety.
This is particularly difficult for students with limited confidence or speaking experience (Park
et al., 2025). Additionally, spontaneous conversations often lead to confusion when students
lack relevant vocabulary. In Edutrip, limited vocabulary makes it difficult for students to
describe cultural contexts, especially in unplanned situations (Tiwery, 2025). These challenges
suggest the need for pedagogical approaches that address phonological, psychological, and
lexical difficulties in speaking. Despite these challenges, students demonstrated effective self-
regulated learning strategies, showcasing strong learning autonomy. In Drama, collaborative
practice with peers enhances pronunciation and confidence through social support and an
approach aligned with collaborative learning theory (Chen et al., 2023). Peer interaction
facilitates error correction and mutual learning (Komul, 2023). In English Camp, students
gradually build confidence by first speaking with familiar peers, a strategy reflecting emotional
regulation in self-regulated learning (Alvandi et al., 2025). In Edutrip, students prepared

364


https://jurnal.unai.edu/index.php/acuity

Acuity: Journal of English Language Pedagogy, Literature, and Culture. Vol. 10 No. 2, 2025
https://jurnal.unai.edu/index.php/acuity

vocabulary lists in advance, indicating metacognitive planning strategies that support
independent learning (Ri¢an et al., 2022). These proactive responses illustrate students’
capacity to manage their own learning process. Teachers can foster this autonomy by explicitly
teaching self-regulated learning techniques such as planning and collaboration.

Among the three activities, English Camp emerged as the most impactful on students’
speaking development, as stated by Students 3, 4, and 6. The program's immersive nature in
Kampung Inggris significantly contributed to fluency and confidence. The sociocultural
environment further enriched learning by requiring daily English use. Compared to Drama and
Edutrip, English Camp provided more intensive and sustained language practice. While Drama
offers structured simulation and Edutrip focuses on cultural exposure, both are more limited in
speaking duration and spontaneity. The dominance of English Camp in the findings suggests
that immersive environments are particularly effective for developing speaking proficiency in
EFL settings. As a recommendation, schools should consider integrating immersive language
experiences into their curricula to maximize learning outcomes. Teachers can also adopt
elements of immersion to create classroom environments that encourage continuous language
use.

Limitations and Suggestions for Future Research

Despite the valuable findings, this study has several limitations that should be
acknowledged. First, the research involved only six participants from a single junior high
school, which may limit the generalizability of the findings to other contexts or educational
levels. Second, the data were collected through interviews and documentation, without directly
observing students' performance during the activities. This may restrict the depth of
understanding regarding the students' learning processes' actual behavioral and interactive
aspects. Therefore, future studies should include a larger and more diverse group of participants
from different schools and backgrounds. Additionally, employing multiple data collection
methods, such as classroom observations or mixed-methods approaches, may provide richer
and more comprehensive insights into the effectiveness and challenges of the English
Conversation Program.

CONCLUSION

This study demonstrates that integrating Drama, English Camp, and Tourism within the
English Conversation Program effectively enhances junior high school students’ speaking
skills. Among these activities, English Camp proved to be the most impactful due to its
immersive environment, which promoted fluency, confidence, and continuous English use.
Each program component uniquely contributed to students’ development: Drama improved
pronunciation and expressive abilities; Tourism encouraged spontaneous speaking and cultural
awareness. Moreover, students employed self-regulated learning strategies, such as peer
collaboration, confidence-building, and vocabulary preparation, reflecting their learning
autonomy. These findings support the application of experiential and communicative learning
approaches in EFL settings. Therefore, educators are encouraged to incorporate immersive and
context-rich strategies into English instruction to foster meaningful language development.
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Future programs should continue integrating affective, cognitive, and experiential elements to
maximize engagement and outcomes. Further research is also recommended to involve broader
participant groups and additional data sources to deepen the understanding of innovative
language learning experiences.
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